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INTRO
We here at History Making Productions hope that the Philadelphia:
The Great Experiment series can enrich your classroom teaching in a
way that is exciting for your students and not too time-consuming for
you. Here's how it works.
For each 25-minute episode you will find:
BEFORE
Attention grabbing "hooks" to stimulate student interest
Images and/or documents from the film along with suggested discussion questions to
prepare students to view the episode
Vocabulary lists to teach unfamiliar terms
Essential questions to help you frame the lesson
DURING
Note-taking sheets to keep your students focused as they view the episode
Suggested stopping points to maximize student interest and understanding
AFTER
Follow-up lessons based on content from the episode
Class activities based on the webisodes that accompany each episode, along with
webisode worksheets that require information gathering, exploration of primary
sources, and critical analysis
Lessons based on primary sources relevant to the episode
Suggestions for topics that can be explored more fully using our Shortcuts, brief
interviews with experts that are available on the historyofphilly.com website.
List of relevant Common Core Standards
A set of five quiz questions based on the note taking sheet.
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BREAKTHROUGH: 1978-1994
BEFORE
(Preparing for and showing the episode should take approximately one
50-minute class period.)
To stimulate interest, show the Introductory PowerPoint in which photos of Philadelphia
from the 1970s are juxtaposed with images of present day city. What do students notice
about the differences between the city today and the city depicted in the photos? Have
them make predictions about how these changes came about.
Words before watching:
These are terms that are used in the episode and on the note sheet. It will be helpful to
review any unfamiliar terms with students or to distribute the vocabulary list to
students.
•

Scourge - a curse or menace

•

Anarchistic - characterized by a lack of laws and/or government

•

Status quo - the current situation, especially regarding social or political
issues

•

Enigma - a person or thing that is mysterious, puzzling, or difficult to
understand

•

Resolve (noun) - firm determination to do something

•

Squalor - a state of being extremely dirty and unpleasant, especially as a
result of poverty or neglect

•

Satchel - a rectangular bag, usually made of leather or cloth and provided
with a shoulder strap

Wondering before watching
These are the essential questions that permeate the episode. You may choose to present
them before and/or after watching.
• Where are the lines between art, self-expression, and vandalism?
• How does racial solidarity influence politics and identity? What are the limits to
commonality based on race?
• What challenges faced urban centers like Philadelphia in the late twentieth
century? How have those challenges been addressed?
Work while watching:
Students will fill out a note-taking sheet that, once filled out, will provide an outline of
the episode.

2

(17:00) Before proceeding, make sure that students have a sense of the following: What
was MOVE? What did they believe in, where did they live, how did they behave? What
were relations like with neighbors? With police? What options did the neighbors, police,
and Mayor Goode have in their efforts to tame MOVE's actions?
AFTER
(Approximately one class period)
Discussion after watching
• Why do you think the Anti-Graffiti Network succeeded as well as it did?
• Are people better represented when members of their own race are
elected to office?
• In what way was the city's confrontation with MOVE like a war (note the
terminology used in that section of the note sheet).
• Was the MOVE bombing inevitable? Who should be held responsible for the
way events unfolded?
• Using the completed note-taking sheets, generate a list of the major
challenges faced by Philadelphia in the early 1990s. Which should be
considered most significant? What has improved, stayed the same, or gotten
worse in the 21st century?
• What did former mayor and governor Ed Rendell mean when he said,
"Philadelphia was on the verge of becoming Detroit without the
automobiles"?
• Toward the end of the film, artist and activist Lily Yeh says of Philadelphia in
the 1970s, "It's forgotten, it's forsaken, it's bleak, but it contains the seed ready
for transformation, and that is the space of freedom." Use evidence from the
film to either support or contradict this statement.
• The title of this film is "Breakthrough"; why is this an appropriate title for
the episode? What are other fitting titles?
• Refer to essential questions.
Activity after watching
Share the following six statements made in the film about graffiti and ask students
to choose, and then be ready to explain, the one with which they most strongly
agree. If space permits, write or print each quotation on a different piece of paper
and have students move to the one they most agree with. After sharing ideas with
others in their self-selected group, conduct a whole class discussion.
"Underneath it, it's sheltering a rebirth of the community."
"It's not vandalism for it's own sake, it's not purely anarchistic. It contains within it a kernel
of protest."
"Lock 'em all up. Lock 'em all up."
"It's disgusting"
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"In graffiti, there are messages. There are images. And there is color. There is a rawness
and energy there. I see it as destructive, but I also see it as something alive."
"In the mid '80s, graffiti in Philadelphia was nothing short of a social epidemic."

Activity after watching—primary sources
(approximately two class periods)
NOTE: Brief, clear, objective summaries of the events surrounding the MOVE bombing
can be found at Temple University Libraries website and at slate.com
In the immediate aftermath of the MOVE bombing, local newspapers were full of
news articles, images, letters to the editor, editorials, and commentaries that
attempted to assess blame for the MOVE tragedy. Some people argued that MOVE
had brought the police action on themselves. As an Osage Avenue neighbor states
in Breakthrough, "Believe it or not, I think you have to kill all of them." Others,
however, thought that city officials should be held accountable for the deaths of
innocent people and the destruction of a neighborhood. The following activity will
give students the opportunity to find evidence supporting both sides and to then
form their own opinions on the controversy.
Depending on class size and time available, distribute any of the following
newspaper clippings to students:
Daily News Letters to the editor, 5/24/1985
Inquirer Block captain, news article, 5/16/1985
Inquirer commentary, 10/23/1985
Inquirer editorial, 5/19/1985
Inquirer image
Inquirer Letters to the editor, 5/19/1985
Inquirer Letters to the editor, 5/19/1985 part 2
Inquirer Neighbors' views, news article, 5/19/1985
Inquirer Neighbors' views, news article, 5/19/1985 part 2
Inquirer Neighbors' views, news article, 5/19/1985 part 3
Inquirer MOVE's letter, news article, 5/20/1985
Inquirer MOVE's letter, news article, 5/20/1985 part 2
New York Times images, 5/19/1985 Note: The New York Times incorrectly calls the
group "Move" rather than "MOVE".
New York Times Sorting out, news article, 5/19/1985
New York Times Sorting out, news article, 5/19/1985 part 2
New York Times Sorting out, news article, 5/19/1985 part 3
Tribune Black clergy support mayor, news article, 5/17/1985
Tribune Letters to the editor, 5/28/1985
Tribune editorial, 5/31/1985
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Tribune commentary, 5/24/1985
Tribune commentary, 5/28/1985
Tribune Demonstrator 'MOVE', news article, 5/31/1985
Tribune Demonstrator 'MOVE', news article, 5/31/1985 part 2
Also distribute Post-It Notes or index cards (you may want to color code these by
category (news articles, images, letters to the editor, editorials, commentaries). As
students work their way through the sources, they should write down evidence
that supports the argument that the confrontation was mostly MOVE's fault or that
it was mostly the government's fault (e.g, the police, the mayor, etc.). They can
either write out entire quotations or summarize points that are made.
Then, after a given amount of time has passed or a required number of clippings
have been read, have students post their findings on either walls of the classroom
or sides of a bulletin board or black/whiteboard designated as "MOVE's fault" and
"Government's fault".
Give students time to read each other's Post-it Notes or index cards. You may
want to have them write in their notebooks three or four of the most compelling
pieces evidence they find on either side of the wall.
Then, lead a discussion about the information they have gathered. Encourage
students to use specific evidence that they or their classmates found in the reading.
In addition to assessing blame between MOVE and the government, have them
explore who within the government should be held most at fault. Ask which types
of sources were most trustworthy, most interesting, most informative etc.
To conclude the lesson, have students compare their own opinions to the
conclusions reached in 1986 by the Philadelphia Special Investigation Commission
(known as the MOVE Commission). The MOVE Commission's findings can be read
aloud in class or assigned for homework.
Activity After Watching-primary sources
(approximately one class period)
NOTE: If you have not previously used political cartoons in your class, this Cartoon
Analysis Checklist may help you to lead this lesson.
Show students the following cartoons that were drawn in the aftermath of the
MOVE bombing and during the MOVE Commission hearings:
Daily News, Signe, 10/23/1985
Imar cartoon
Inquirer, Auth, 5/19/1985
Inquirer, Auth, 11/1/1985
Ask students to analyze the perspective of the cartoonist. Which cartoon best
resonates with their own opinion about the MOVE bombing? What techniques
were used by the cartoonists to convey their viewpoints (e.g. symbolism, irony,
caricature)? Point out that knowing how to draw well would not have been
necessary to create some of the cartoons, whereas others took quite a bit of skill.
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Then, have students create their own cartoons, either about the MOVE bombing or
about another current, controversial issue. They should write the message they are
trying to convey with their cartoon on the back of their paper and then hang it in
the classroom above a lined piece of paper. Once all the cartoons are hanging, have
students circulate among the cartoons and attempt to figure out the messages that
their peers have tried to communicate. They should write their ideas on the lined
paper hanging beneath the cartoons. To conclude the lesson, students can compare
their intended message with the interpretations of their peers and then, either
aloud or in writing, reflect on how well their intended message was transmitted.
Activity After Watching-primary sources
(approximately one class period)
Below you will find transcripts from the MOVE Commission hearings that focus on
the experience of the Osage Avenue neighbors. If time allows, it may be interesting
and worthwhile to have students read or even reenact some or all of the
proceedings. Ask students how their exposure to the content of the hearings
changed or shaped their understanding of the events leading to the MOVE bombing.
Inquirer MOVE Commission transcript
Inquirer MOVE Commission transcript part 2
Inquirer MOVE Commission transcript part 3
Inquirer MOVE Commission transcript part 4
Activity after watching—shortcuts
If you and your students want to pursue topics introduced in "Breakthough", you
can use the Shortcuts to get information from the experts on a variety of topics. A
list of Shortcuts follows.
Graffiti/Murals
• Anti-Graffiti Network with Daryl McCray
• Graffiti Writing to Me with Daryl McCray
• Murals with Sharon Holt
• What Art Does with Lily Yeh
MOVE
•
•
•
•
•
•

John Africa with Ramona Africa
Lynne Abraham with Ramona Africa
Survivors of the 1985 MOVE Bombing with Craig McCoy
The Move Commission with Craig McCoy
The Move Commission with Craig McCoy
Wilson Goode with Craig McCoy

Urban Decline
•

Deindustrialization with Sharon Holt
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RELEVANT PENNSYLVANIA COMMON CORE STANDARDS
Key Ideas and Details
Grade 6-8
-Determine the central ideas or information of a primary or secondary source; provide an accurate summary of
the source distinct from prior knowledge or opinions.
-Identify key concepts in a text's description of a process related to history/social studies(e.g., how a bill becomes
law, how interests rates are raised or lowerred).
Grade 9-10
-Determine the central ideas or information of a primary or secondary source; provide an accurate summary
of how key events or ideas develop over the course of the text
-Analyze in detail a series of events described in a text; determine whether earlier events caused later ones or
simply preceded them.
Grade 11-12
-Determine the central ideas or information of a primary or secondary source; provide an accurate summary
that makes clear the relationship among the key details and ideas
-Evaluate various explainations for actions or events and determine which explaination best accords with the
textual evidence, acknowledging where the text leaves matters uncertain
Craft and Strucure
Grade 6-8
-Identify aspects of a text that reveal an author's point of view or purpose (e.g., loaded language inclusion
or avoidance of particular facts).
Grade 9-10
-Analyze how a text uses structure to emphasize key points or advance an explaination or analysis
Grade 11-12
-Evaluate authors' differing points of view on the same historical event or isssue by assessing the author's
claims, reasoning, and evidence.

Integration of Knowledge and Ideas
Grade 6-8
-Integrate visual information (e.g. in charts, graphs, photographs, videos, or maps) with other
information in print and digital texts)
-Distinguish among fact, opinion, and reasoned judgment in a text.
-Analyze the relationship between a primary and secondary source on the same topic.
Grade 9-10
-Assess the extent to which the reasoning and evidence in a text support the author's claims. Compare and contrast treaments of the same topic in several primary and secondary sources
Grade 11-12
-Integrate an evaluate multiple sources of information presented in diverse formats and media (e.g. visually,
quantitatively, as well as in words) in order to address a question or solve a problem
-Evaluate an authors's premises,claims, and evidence by corroborating or challenging them with other
information
-Integrate informationation from diverse sources, both primary and secondary, into a coherent understanding
of an event, noting discrepancies among sources.
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Breakthrough: Vocabulary List

•

Scourge - a curse or menace

•

Anarchistic - characterized by a lack of laws and/or government

•

Status quo – the current situation, especially regarding social or political issues

•

Enigma – a person or thing that is mysterious, puzzling, or difficult to understand

•

Resolve (noun) – firm determination to do something

•

Squalor - a state of being extremely dirty and unpleasant, especially as a result of
poverty or neglect

•

Satchel - a rectangular bag, usually made of leather or cloth and provided with a
shoulder strap
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Breakthrough: 1975-1994
Fill this in as you watch. Sentences in italics are direct quotations from the episode.
I. Graffiti/Black Politics
1. According to Jane Golden, some of the kids were writing on walls because they
wanted a sense of reputation.
2. Graffiti was both a symbol and a scourge of youthful energy.
3. What was graffiti about for Daryl "Cornbread" McCray?
Escaping the pressures of the ghetto life; getting a name as many places
as you possibly can.
4. Why was Philadelphia an enigma to African Americans according to Bernadine Hawes?
It was not unlike the South; segregation existed but the lines were not
as clear in Philadelphia as in the South.
5. What were the two main goals of the Black Political Forum?
To register black voters and to promote black candidates for office
6. In 1979, Bill Green was elected mayor of Philadelphia. W. Wilson
Goode served as his managing director.
7. Goode defeated Frank Rizzo in the mayoral race of 1983
becoming the city's first African American mayor.
8. According to Tufuku Zuberi, Goode empathized with the experiences of
African Americans.
9. Tim Spencer formed the Anti-Graffiti Network that hired graffiti writers to clean
graffiti covered walls. Jane Golden became the leader of the Mural Arts
Program.
II. Development (10:25)
1. What was Mayor Rizzo's major transportation project that that improved life in
Philadelphia? Connecting the Reading and Pennsylvania Railroads which
involved building a commuter tunnel and launching Regional Rail
service.
2. Philadelphia had been controlled by leaders of banks ; during the 1980s, their place
was taken by developers.
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3. According to the "Gentlemen's Agreement", no building in Philadelphia could be
taller than William Penn's hat atop City Hall. The first buildings to break the
agreement were Liberty Place 1 & 2.
III. MOVE (15:02)
1. Following a 1978 shootout and the imprisonment of 9 of their members, the radical
back-to-nature group, MOVE, intensifies the group's resolve. Relations with their Osage
Avenue neighbors disintegrate.
2. To get publicity for their imprisoned members, MOVE decided to start making
a lot of noise .
3. MOVE built a bunker on top of their house; neighbors were evacuated as the
police prepared for battle.
4. The fire department bombards the house with water; then police shoot more than
10,000 rounds of ammunition, but MOVE returns fire.
5. On May, 1985, a police helicopter dropped a satchel of C-4 explosives onto the
MOVE house. The fire department let the fire burn.
6. 11 people including 5 children died in the fire: 3 city blocks were destroyed and
more than 60 homes.
IV. Urban Challenges (21:07)
1. List challenges facing the city in the early 1990s:
Crime, homelessness, drugs, racism, paranoia, fear, loss of 400, 000
residents since 1960, crack epidemic, national recession, rising
murder rate, mafia wars, financial crisis (260 million dollar deficit),
jobs fleeing city at record pace, losing manufacturing base.
2. "It's forgotten, it's forsaken, it's bleak, but it contains the seed ready for
transformation and that is the space of freedom."
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EXCERPTS FROM COMMISSION'S REPORT ON BOMBING
Special to the New York Times; Published: March 7, 1986
PHILADELPHIA, March 6— Following are excerpts from the findings, conclusions
and recommendations in a report issued today by the Philadelphia Special Investigation
Commission, which examined the police confrontation on May 13 with the group
known as MOVE: Summary of Findings and Conclusions
1. By the early 1980's MOVE had evolved into an authoritarian, violence-threatening
cult.
2. The residents of 6221 Osage Avenue were armed and dangerous, and used threats,
abuse and intimidation to terrify their neighbors and to bring about confrontation.
3. Mayor Goode's policy toward MOVE was one of appeasement, non-confrontation
and avoidance.
4. The Managing Director and the city's department heads failed to take any effective
action on their own and, in fact, ordered their subordinates to refrain from taking
action.
5. The city administration discounted negotiation as a method of resolving the problem.
Any attempted negotiations were haphazard and uncoordinated.
6. In the first several months of his administration, the Mayor was presented with
compelling evidence that his policy of appeasement was doomed to fail.
7. In the summer of 1984, the Mayor was told that the legal basis existed at that time to
act against certain MOVE members. Yet the Mayor held back.
8. From the fall of 1984 to the spring of 1985, the city's policy of appeasement conceded
to the residents of 6221 Osage Avenue the continued right to exist above the law.
9. More than any other factor, intensified pressure from the residents of Osage Avenue
forced the Mayor to devise a strategy for resolving the problem quickly.
10. The Mayor instructed the Police Commissioner to prepare and execute a tactical
plan, under the supervision of the Managing Director. The Managing Director failed in
that responsibility, and the Mayor allowed the Police Commissioner to proceed on his
own.
11. The Police Commissioner chose as his planners the head of the bomb disposal unit,
a sergeant from the pistol range and a uniform patrolman. In so doing, he excluded from
the formulation of the plan the entire Police Department command structure and other
available expertise.

12. As a result of the Police Commissioner's orders, the three officers responsible for
developing the tactical plan did so hastily and without sufficient information or adequate
intelligence. The Mayor, the Managing Director and the Police Commissioner neither
sought nor received from these men a written plan.
13. The Mayor, the Managing Director and the Police Commissioner specifically
approved the use of explosives to blow three-inch holes in the party walls of 6221
Osage Avenue to allow the insertion of tear gas to induce the evacuation of the house.
This plan was inadequate because of the flawed intelligence on which it was based and
the haste with which it was designed.
14. Directives to remove the children from 6221 Osage Avenue were unclear, poorly
communicated and were not carried out.
15. The Mayor's failure to call a halt to the operation on May 12, when he knew that
children were in the house, was grossly negligent and clearly risked the lives of those
children.
16. The Managing Director and the Police Commissioner were grossly negligent and
clearly risked the lives of the children by failing to take effective steps to detain them
and by not forcefully recommending to the Mayor that the operation be halted when
they knew, the evening of May 12, that the children were in the residence.
17. The Mayor failed to perform his responsibility as the city's chief executive by not
actively participating in the preparation, review and oversight of the plan.
18. The firing of over 10,000 rounds of ammunition in under 90 minutes at a row house
containing children was clearly excessive and unreasonable. The failure of those
responsible for the firing to control or stop such an excessive amount of force was
unconscionable.
19. The members of the bomb disposal unit were not trained for their tactical
assignment. Their actions on the morning of May 13 posed a high risk of death for both
the police and the occupants of 6221 Osage Avenue.
20. Explosives were used against the MOVE house on the morning of May 13, 1985,
which were excessive and life-threatening.
21. At least one agent of the Philadelphia office of the F.B.I. made available to the
Philadelphia Police Department, without proper recordation by either agency,
substantial quantities of C-4, some of which may have been incorporated in the
explosive devices used on May 13, 1985.
22. The Mayor abdicated his responsibilities as a leader when, after midday, he
permitted a clearly failed operation to continue which posed great risk to life and
property.

23. On May 13, the key decision makers were prevented from easily and directly
contacting each other because of an inadequate communications system.
24. The plan to bomb the MOVE house was reckless, ill-conceived and hastily approved.
Dropping a bomb on an occupied row house was unconscionable and should have been
rejected out-of-hand.
25. The fire which destroyed the Osage Avenue neighborhood was caused by the bomb
which exploded on the roof of the MOVE house.
26. Even after the bomb exploded and ignited the fire, life and property could have been
saved without endangering any of the police officers or firefighters by using the ''Squrts''
to extinguish the fire on the roof while the fire was in its incipient stage.
27. The hasty, reckless and irresponsible decision by the Police Commissioner and the
Fire Commissioner to use the fire as a tactical weapon was unconscionable.
28. Police gunfire prevented some occupants of 6221 Osage Avenue from escaping from
the burning house to the rear alley.
29. Five children were killed during the confrontation on May 13, 1985. Their deaths
appear to be unjustified homicides which should be investigated by a grand jury.
30. Six adults also died as a result of the May 13 confrontation.

Breakthrough: 1978-1994 Quiz Questions (Based on Note
Taking Sheet)
1. ____Young people who did graffiti were often
a. Looking for a sense of reputation.
b. Sentenced to long prison sentences.
c. Trained artists who could not find work.
d. Encouraged to write on walls by community leaders.
2. ____Mayor W. Wilson Goode
a. Had been managing director under Mayor Bill Green.
b. Became the city’s second African American mayor.
c. Continued the Mural Arts Program that was started by Mayor Green.
d.All of the above.
3. ____The following was a significant change to Philadelphia’s built environment
during the period covered by the film:
a. The first buildings taller than William Penn’s hat were constructed.
b. A regional railroad system was established.
c. A commuter tunnel connecting two railroad lines was completed.
d. All of the above.
4. ____Each of the following is true about the bombing of MOVE headquarters in
1985 EXCEPT
a. It was the culmination of many years of tensions between MOVE and city
government.
b. It led to the destruction of several city blocks of homes.
c. The chief of police was imprisoned for six months for ordering the
bombing.
d. Only two MOVE members in the house survived the attack.
5. ____By the early 1990s, Philadelphia faced challenges that included:
a. Rapid population growth.
b. A shortage of unskilled workers.
c. An epidemic of drug use, especially crack cocaine.
d. The impeachment of Mayor Goode.
Answer Key:

1. a 2. a 3. d 4. c 5. c

